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Supporting holistic delivery of core content and occupational specialism content 
ET-FOUNDATION.CO.UK
T LEVEL IN EDUCATION AND EARLY YEARS

INTRODUCTION
This resource has been designed to support the holistic delivery of Core Content of the T Level in Education and early years with the Occupational Specialism of early years educator.
For this resource, the focus is on Core Content element 2 Supporting education. In particular it will focus on 2.3: 
The learner must understand current theoretical and pedagogical approaches applied in education and the evidence that underpins them. 
This Core Content is delivered through Performance Outcome (PO) 3 of the early years educator Occupational Specialism:
Plan, provide and review care, play and educational opportunities to enable children to progress.
Being able to apply and justify the use of a theory, or other’s people’s ideas or guidance in real-life scenarios, is an essential life and employability skill. This ability supports analysis, evaluation and critical thinking, thus enabling learners to make informed decisions. These higher-order skills are also necessary for high achievement in T Level studies. This resource supports the development of these skills. 
This resource has three sections:
Framework for Learning
The resource includes a Framework for Learning (FfL). This covers 20 hours of learning and there is a diagram to show how the content of those hours has been sequenced and scaffolded. There is also a narrative that explains the sequencing and scaffolding in more detail.
Lesson plans
There is a lesson plan for each stage in the sequencing and scaffolding of learning in the FfL. Lesson plans include details of the support materials that are required to support delivery, including those found within this resource.
Support materials
The support materials identified in the lesson plans are also available towards the end of this document.
NOTE:
There is a separate slide deck that can be used with the lessons.

FRAMEWORK FOR LEARNING
This Framework for Learning (FfL) sets out one holistic approach to scaffolding and sequencing the development of the T Level in Education and early years, Core Content element 2 Supporting education. In particular, it focusses on the content of 2.3: the learner must understand current theoretical and pedagogical approaches applied in education and the evidence that underpins them. 
It will be delivered through the early years educator Occupational Specialism, in particular Performance Outcome (PO) 3: plan, provide and review care, play and educational opportunities to enable children to progress. There will be a focus on in-the-moment planning and different pedagogical approaches. 
Sequencing and scaffolding
The FfL shows one approach to the holistic scaffolding and sequencing of learning.
Learners will learn to analyse behaviourist, humanist and constructivist learning theories and justify their applications of these to their pedagogy in specific contexts relating to early years practice.
Behaviourist approach
Lessons 1 to 3 focus on the behaviourist approach. Learners examine the work of four different theorists and analyse what the beliefs of this approach are. The theorists are Thorndike, Watson, Skinner and Pavlov. Learners will first research what these theorists suggest before connecting the approach to their practice in Industry Placement settings. In lesson 3, learners will be applying their understanding to a new early years context.
Humanist approach 
Lessons 4 to 6 examine the humanist approach and the theories developed by Maslow and Rogers. Once learners are familiar with these theories, they will connect them to early years practice and then compare and contrast this approach to behaviourism. This will support the development of critical-thinking skills through the addition of humanism as an alternative educational approach to their prior learning of behaviourism. In lesson 6, learners will apply this understanding to early years contexts using case studies and evaluating the effectiveness of both approaches studied so far as they deem appropriate. 
Constructivist approach 
Lessons 7 to 9 follow a similar format and structure as lessons 4 to 6 but through the lens of the constructivist approach and the theories of Piaget and Bruner. In lesson 9, learners will apply their understanding of all three approaches to early years contexts using case studies and applying their higher-order skills. They will begin to justify which of these approaches to apply.
Consolidation
In lesson 10, learners will consolidate their understanding of each approach by justifying their choice of approach/es to meet the needs of a child or an issue in an early years context presented through a case study.
Diagram
The following diagram shows how the development of the targeted content of this resource will be sequenced and scaffolded through this FfL. 
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Framework for Learning: Justify the application of an educational theory/pedagogy to a specific context
	
LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the Framework for Learning. The lesson plans include the:
· lesson title
· targeted specification content coverage
· lesson number in the sequence
· total amount of time required to deliver the lesson
· teacher and learner activities to be undertaken throughout the lesson
· resources needed to deliver the lesson (see Note below)
· details of how the lesson supports the development of English, maths and/or digital skills (where appropriate)
· details of how the lesson can be adapted to meet learners with specific needs
· next steps in learning such as homework activities and links to the next lesson.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video, e.g. projector, smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet and presentation software.
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Lesson 1
	Title: Behaviourism: Approach and theorists
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 1
Timing: 2 hours

	Prior learning:
Learners should have commenced their Industry Placement.
Learners should have developed research skills.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	25 minutes
	Present requirements of the starter task. Distribute Mind map for a favourite teacher.
	Listen to and clarify the activity requirements.
	Slide deck 
Mind map for a favourite teacher
Summary of theory prompt sheet

	
	Allow 10 minutes for learners to complete the task.
	
	

	
	Circulate to ensure learners are clear about the activity requirements and provide question prompts to scaffold their learning and ideas.
	Identify a teacher whose lessons they enjoyed. On the Mind map for a favourite teacher, draw a ‘picture’ of the teacher at the centre of a mind map. Create a mind map of the approaches that the teacher used that they enjoyed.
	

	
	Stretch and challenge with questioning to deepen learner reflection on approaches they have enjoyed with their favourite teacher.
	
	

	
	Allocate learners into pairs. Present requirements of the task.
	Work in pairs to answer the questions on the slide deck.
	

	
	Orally collect answers from learners ensuring most pairs contribute. 
	Contribute to providing feedback when asked.
	

	
	Summarise key points provided in feedback and give conclusion.
	
	

	15 minutes
	Present the term ‘pedagogy’ with explanation and an example.
	Listen and take notes on pedagogy.
	

	
	Present the term ‘behaviourism’ providing an overview of the theory.
	Listen and take notes on behaviourism.
	

	
	Ask learners to self-rate out of 10 how much they understand the term ‘behaviourism’. If there are low numbers, present the term in an alternative way with further explanation.
	Self-rate out of 10 how much they understand the term behaviourism. Hold up hands to show their number. 
	

	40 minutes
	Provide instructions for the activity. Distribute the Summary of theory prompt sheet.
	Listen to and clarify the activity requirements.
	

	
	Allocate each learner a theorist.
	Individually research the allocated theorist. Use the simplypsychology.org website to carry out the research. Complete the Summary of theory prompt sheet.
	

	40 minutes
	Provide instructions for activity. Allocate learners into groups of four – each having been allocated a different theorist.
	Listen to and clarify the activity requirements.
	

	
	
	Share key learning points from their research of the theorist with other learners in the group.
	

	
	Provide instructions for activity. Facilitate learners’ ideas. Offer support and guidance where required.
	Work in groups to create a way of remembering the key points that they have learnt, for example, a mnemonic/poem/song/rap.
	

	
	Collect completed Summary of theory prompt sheets from all learners to review the quality of the summaries.
	
	

	Other:
English: Learners will summarise research findings in the Summary of theory prompt sheets. The teacher will be able to review the summarising skills when they have collected the outputs. 

	Adaptation:
SEND: When circulating and monitoring learner progress in tasks, the teacher can provide individual support. For the research task, learners can be provided with assistive technologies such as an immersive reader. The Summary of theory prompt sheet has been provided to support learners in preparing to give feedback to their peers and to mitigate anxiety.
Extension: If time allows, learners individually produce an output that can be used when revising the approaches of the four theorists such as flashcards or mind maps. This is in addition to the mnemonic/poem/song/rap produced in groups.

	Next steps in learning:
Lesson 2: Behaviourism: Connecting the approach in context




Lesson 2
	Title: Behaviourism: Connecting the approach in context
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 2
Timing: 2 hours

	Prior learning:
Lesson 1.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.
Learners should understand child development and patterns of development from Core elements 7.1, 7.3. 
Learners should be in an Industry Placement.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Present activity requirements. Allocate learners into small groups. Distribute the Retrieval quiz.
	As a group, discuss responses to be given to questions in the Retrieval quiz. Obtain consensus on a response to be given and note them on the Retrieval quiz.
	Slide deck
Retrieval quiz
Retrieval quiz answers
Behaviourism case studies
[bookmark: _Hlk190861766]Behaviourism early years learning environment floor plan 
Flipchart paper and pens
Behaviour policy template

	
	Ask for an answer to each question. Select a different group each time. Ensure each group contributes. Clarify any misconceptions.
	A learner from each group contributes the agreed answer to the rest of the class in response to the teacher request. Note on the Retrieval quiz any misconceptions in their own answers.
	

	
	Distribute Retrieval quiz answers.
	Self-rate quiz performance. Identify an area to work on in reference to behaviourist theory and identify how they will do this.
	

	20 minutes
	Distribute the Behaviourism case studies. Allocate each learner a case study.
	Individually read the allocated case study. Highlight points that demonstrate a behaviourist approach.
	

	
	Present activity requirements. Allocate learners into small groups. 
	
	

	
	Stretch and challenge with probing questions and expand learners’ ideas by encouraging them to not only highlight but also explain how the approach in the case study is applying the behaviourist approach.
	In groups, compare the points of the case study highlighted. Discuss reasons for similarities and differences. Annotate the Behaviourism case studies.
	

	
	Facilitate feedback from each group. Summarise key points provided in class discussion feedback. Give a conclusion.
	Provide feedback when requested from the teacher.
	

	15 minutes
	Present requirements of the activity. Indicate the link for the collaborative platform.
	Listen and take notes. Clarify requirements of the task. Access the link to the collaborative platform.
	

	
	
	Individually identify three ways in which a learning environment in their Industry Placement applies behaviourist theory. Enter each one onto the collaborative platform.
	

	
	Review the responses on the collaborative platform. Highlight commonalities. Highlight misconceptions. Encourage learners to contribute their perceptions and observations. 
	Contribute to the review of the content of the collaborative platform.
	

	30 minutes
	Present the requirements of the activity. Provide learners with the resources to complete the activity. 
	Listen and take notes. Clarify requirements of the task.
	

	
	
	Individually annotate the Behaviourism early years learning environment floor plan to show how behaviourist theory can be applied in an early years learning environment.
	

	
	Stretch and challenge with probing questions and expanding learners’ ideas by encouraging them to not only highlight but also explain.
	
	

	
	Present details of activity.
	
	

	
	Review completed floor plans to prepare an overall summary of errors, misconceptions and good practice.
	Put the completed Behaviourism early years learning environment floor plan on the wall. Each learner selects three to review. They carry out a silent discussion, annotating on each of the floor plans any errors and misconceptions and examples of good practice.
	

	
	Highlight errors, misconceptions and good practice.
	Listen and take notes.
	

	30 minutes
	Present content on behaviour expectations and policy requirements.
	Listen and take notes.
	

	
	Present details of activity. Allocate learners into small groups. Allocate each group an age range. Distribute the Behaviour policy template.
	Listen and take notes. Ask clarification questions.
	

	
	Circulate and facilitate small group discussions and ideas. Stretch and challenge with probing questions and expand learners’ ideas by encouraging them to not only state but also explain.
	In groups, complete the Behaviour policy template. Add the allocated age range to the document. Put an expectation in the first row and add the reward and sanction for this expectation in the relevant columns. Continue with a number of expectations.
	

	
	Invite each group to share one expectation and reward/sanction from their policy. Note these on a flipchart/whiteboard/smartboard or similar.
	Select a spokesperson from the group to provide feedback. Provide one expectation for a child and the associated reward and sanction.
	

	10 minutes
	Facilitate a class discussion. Use ‘bounce’ or other approach to encourage engagement from all learners. Ask probing questions to determine the appropriateness of the rewards and sanctions shown on the flipchart/whiteboard/smartboard or similar to different age groups.
	Contribute to the discussion as directed by the teacher. Update the Behaviour policy template with information provided through the discussion.
	

	Adaptation:
SEND: The Retrieval quiz answer sheet is provided to allow neurodiverse learners to process the answers in their own time if needed. Templates are provided to allow learners to structure their learning. Providing a floor plan enables learners to conceptualise with concrete examples rather than abstract.
Extension: When annotating the floor plan, learners can add reasoning and justification for their feedback. Learners should be given more probing questions when contributing to the discussion on the application of rewards and sanctions to different age groups. 

	Next steps in learning:
Lesson 3: Behaviourism: Applying the approach to a context





Lesson 3
	[bookmark: _Hlk190955963]Title: Behaviourism: Applying the approach to a context
Targeted content reference: Core Content element 2.3, 4.1, 4.2, PO3 S3.7, S3.8, PO1 S1.21, PO4 K4.1
Lesson sequence number: 3
Timing: 2 hours

	Prior learning:
Lessons 1 and 2.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.
Learners should have an awareness of command verbs available from t-level-support-materials_command_verbs_v10.pdf.
Learners should be in an Industry Placement and be able to recall behaviourist approach strategies they have observed.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Present activity requirements. 
	Listen and take notes, asking clarification questions if required.
	Slide deck
How to plan to support a child – Discussion notes
Case study: Child with ASC 
Plan for supporting a child with ASC
Strategies for the teacher to use as prompts for planning
Evaluation of the behaviourist approach 

	
	Circulate, ensure learners are on task, support with question writing and command verbs, if required.
	Work independently, retrieving current understanding of behaviourism to create a quiz about one of the theories in this approach, write five questions and the answers separately.
	

	
	Allocate learners into pairs. Present activity requirements.
	Listen and take notes, asking clarification questions if required.
	

	
	Circulate, ensure learners are on task, clarify any misconceptions.
	Swap questions with a peer, answer their questions and identify the theorist/theory the questions were about. Check using answer sheets.
	

	
	Ask learners to identify any questions that they found difficult and clarify any misconceptions and errors in knowledge.
	Contribute to class feedback, identifying any questions and answers that were problematic.
	

	35 minutes
	Set out the activity using the slide. Hand out the How to plan to support a child – Discussion notes. Allocate learners into groups. 
	Listen and clarify the activity.
	

	
	
	In small groups, discuss planning lessons and activities. Complete the How to plan to support a child – Discussion notes sheet.
	

	
	Present probing questions from the slide deck. Facilitate feedback from learners. Summarise key points on a whiteboard/smartboard or similar.
	Nominate a spokesperson from each group to provide feedback on the questions. Make notes of key points.
	

	
	Show the slides related to planning. 
	Listen and take notes. Ask clarification questions.
	

	25 minutes
	Distribute the Case study: Child with ASC.
	Read case study. 
	

	
	Present slides on strategies and steps to support a child dealing with transitions.
	Listen and take notes. Ask clarification questions.
	

	
	Guide practice of completing the Plan for supporting a child with ASC, based on dealing with transitions. Engage learners in proposing suggestions for inclusion in the plan.
	Contribute ideas for inclusion in the plan, as directed by the teacher. Complete the Plan for supporting a child with ASC document as decisions are agreed. Ask clarification questions as required.
	

	
	Present the slides that cover planning strategies. 
	Listen and take notes. Ask clarification questions.
	

	30 minutes
	Set out the requirements of the activity. Allocate learners into pairs.
	Listen and take notes. Ask clarification questions.
	

	
	Hand out Strategies for the teacher to use as prompts for planning. Allocate learners into pairs. Allocate each pair one of the observed behaviours: meltdowns, transitions, or social interactions. Present activity requirements.
	 
	

	
	Circulate and ensure learners are clear about tasks. Ask probing questions to move them forward in their thinking.
	Working in pairs, complete the Plan for supporting a child with ASC for the allocated observed behaviour.
	

	
	Set out the think, pair, share activity as specified on the slide deck. 
	Each pair swaps plans with another pair who have completed the plan for a different observed behaviour. Read and provide feedback using the feedback-sandwich method: a positive point, a point for development and a final positive comment.
	

	15 minutes
	Set out the requirements of the activity. Hand out Evaluation of the behaviourist approach sheets. Point out the command verb for ‘evaluate’ information.
	Listen to the requirements of the task.
	

	
	
	Evaluate how effectively the proposed strategies use the behaviourist approach to support the child with ASC. Complete the Evaluation of the behaviourist approach.
	

	
	Take in the completed Evaluation of the behaviourist approach for assessment and preparation of feedback. Note any misconceptions or errors to refer to in future lessons.
	
	

	Other: 
English: Producing written feedback using the Evaluation of the behaviourist approach supports the development of written communication.

	Adaptation: 
SEND: Templates are provided for planning and evaluation to structure the learning, particularly for those with ASC. Consideration should be given to the allocation of pairs and small groups to ensure learners with SEND are supported by appropriate peers.
Extension: When writing their evaluation of the behaviourist approach, learners should justify their judgement or conclusion.

	Next steps in learning:
Lesson 4: Humanism: Approach and theorists




Lesson 4
	Title: Humanism: Approach and theorists
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 4
Timing: 2 hours

	Prior learning:
Lessons 1–3. 
Learners should have commenced their Industry Placement.
Learners should have developed research skills.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	20 minutes
	Allocate learners into pairs. Present requirements of the retrieval task. 
	Listen to and clarify the activity requirements. 
	Slide deck 
Theorist research prompt sheet 

	
	Allow 5 minutes for learners to complete the game. 
	In the time available, select letters from the term ‘behaviourism’. For each letter selected, give an example of applying the approach, terminology or a theorist associated with behaviourism. 
	

	
	Orally collect answers from each pair, allocating 10 points to pairs that have a term or example that no other group has and 5 points to pairs that have a term or example that another group has. 
	Present answers to the class and record the points allocated.
	

	
	
	Present any incorrect answers or queries to the class and teacher.
	

	
	Ask pairs to identify any incorrect answers or uncertainties and then clarify any misconceptions.
	
	

	
	Ask learners to count their points and celebrate the winning team. 
	Mark each response and count up marks to share.
	

	10 minutes
	Ask learners to think why they might use more than one source when carrying out research. 
	Contribute to class discussion on reasons for using multiple sources when carrying out research. 
	

	
	Orally collect ideas from learners ensuring most contribute and record ideas on board. 
	Listen and take notes on carrying out research. 
	

	
	Present the reasons using slide deck.
	Listen and take notes.
	

	25 minutes
	Present details of the activity.
	Listen and take notes.
	

	
	Allocate 5 minutes to complete the activity.
	Individually write a description of when the behaviourist approach was used when on Industry Placement.
	

	
	Present details of how to summarise using the slide deck.
	Listen and take notes.
	

	
	Present details of the activity. Allocate learners into pairs.
	Working in pairs, one learner reads their description of the behaviourist approach from their Industry Placement. The other takes notes and then gives a summary of what they heard. The summary must include at least one quote and one paraphrase. A final summary is then written that each person in the pair agrees with. The pairs then swap.
	

	
	Lead a discussion on difficulties encountered, suggesting techniques and approaches that could be used.
	Inform teacher of any difficulties they encountered. Listen and take notes of any techniques or approaches that could be useful. 
	

	30 minutes
	Present an overview of humanism. Present details of the activity. Allocate each learner a theorist. Distribute the Theorist research prompt sheet. 
	Listen, take notes and clarify the activity requirements.
	

	
	
	Individually research the allocated theorist using the provided device. Use simplypsychology.org plus at least one other website. Complete the Theorist research prompt sheet. 
	

	
	Lead a discussion on the sources used for the research.
· Which source was the most useful? 
· Were there differences in the information provided by each source?
· Did they contradict or support each other? 
· Was there a benefit to using more than one source?
Summarise key points and respond to clarification questions.
	Contribute to the discussion on sources used for the research. Ask clarification questions if required.
	

	35 minutes
	Provide instructions for the activity (20 minutes). Allocate learners into pairs – each having been given a different theorist. 
	Listen to and clarify the activity requirements. 
	

	
	Circulate, ensure learners are on task, clarify misconceptions, ask probing questions to confirm understanding.
	Share key learning points from their research of the theorist with their pair. 
Take notes of their partner’s theorist using the Theorist research prompt sheet.
	

	
	Provide instructions for activity. 
	Listen and take notes.
	

	
	Offer support and guidance where required.
	Summarise the theorist in less than 20 words.
	

	Other: 
English: Learners will summarise research findings on the Theorist research prompt sheet. The teacher will be able to review the summarising skills when they have collected the outputs. 

	Adaptation: 
SEND: When circulating and monitoring learner progress in tasks, the teacher can provide individual support. For the research task, learners can be provided with assistive technologies such as an immersive reader. The Summary of theory prompt sheet has been provided to support learners in preparing to give feedback to their peers and mitigate anxiety. 
Extension: If time allows, learners individually produce an output that they can use to revise the approaches of the two theorists such as flashcards or mind maps. 

	Next steps in learning:
Lesson 5: Humanism: Connecting the approach in context




Lesson 5
	Title: Humanism: Connecting the approach in context
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 5
Timing: 2 hours

	Prior learning:
Lessons 1–4. 
Learners should have commenced their Industry Placement.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.
Learners should be in an Industry Placement and be able to recall humanist approach strategies they have observed.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Present Who am I? activity requirements. Allocate learners into small groups.
	Listen to and clarify the requirements of the quiz. 
	Slide deck 
Who am I? Theorist descriptors
Humanist case study 

	
	Distribute the Who am I? Theorist descriptors to the reader. 
	Allocate one person in the group to be the reader. The reader reads out the Who Am I? Theorist descriptors one sentence at a time. When another member of the group thinks they have identified the theorist, they raise a hand and name the theorist. The reader confirms or denies if the learner has the correct theorist. 
	

	
	Ask learners how many theorists they were able to identify in the activity. Discuss which theorists they found difficult and clarify any misconceptions.
	Feed back number of theorists correctly identified and any they found difficult.
	

	20 minutes
	Distribute the Humanist case study. Present requirements of the activity.
	Listen, take notes, ask clarification questions.
	

	
	Circulate and ensure learners are on task. Stretch and challenge with probing questions and stretch learners’ ideas by encouraging them to not only highlight but also explain how the approach in the case study is applying humanist theory.
	Individually read the allocated case study. Highlight points that demonstrate a humanist approach. 
	

	
	Present activity requirements. Allocate learners into pairs.
	In pairs, compare the points each has highlighted in the case study as demonstrating a humanist approach. Discuss reasons for similarities and differences. Annotate Humanist case study. 
	

	
	Facilitate feedback from each group. Summarise key points provided in class discussion feedback. Give a conclusion.
	Provide feedback when requested from the teacher.
	

	20 minutes
	Present requirements of the activity. Indicate the link for the collaborative platform. 
	Listen and take notes. Clarify requirements of the task. Access the link to the collaborative platform. 
	

	
	
	Individually, identify three ways in which a learning environment in their Industry Placement applies humanist theory. Enter each one onto the collaborative platform.
	

	
	Review the responses on the collaborative platform with the class. Highlight commonalities. Highlight misconceptions. Encourage learners to contribute their perceptions and observations. 
	Contribute to the review of the content of the collaborative platform. Listen, take notes and ask clarification questions as appropriate.
	

	
	Stretch and challenge with questioning to deepen the learners’ reflections on humanist approaches they have observed in their Industry Placement.
	Respond to questions when asked.
	

	50 minutes
	Present the requirements of the activity. Provide learners with the resources to complete the activity. 
	Listen and take notes. Clarify requirements of the task. 
	

	
	Circulate to support learners who require additional information to secure understanding. Stretch and challenge with probing questions and expand learners’ ideas by encouraging them to not only highlight but also explain. 
	Individually create a floor plan of their Industry Placement setting to show how the humanist theory has been applied. Prepare to explain how humanist theory has been applied.
	

	
	Allocate learners into small groups. Set requirements of the activity.
	Listen, take notes and ask clarification questions.
	

	
	
	Individually, each learner provides an overview of their floor plan to their small group, explaining how a humanist theory has been applied.
	

	
	Circulate. Make notes on floor plans to identify errors, misconceptions and good practice. 
	Listen to peers’ explanations. Ask clarification questions if required.
	

	
	Highlight good examples from your observations to inform all learners, address any errors, misconceptions and promote good practice.
	Listen and take note of the teacher’s summary. 
	

	15 minutes 
	Allocate learners into pairs. Present requirements of the retrieval task. 
	Listen to and clarify the activity requirements. 
	

	
	Allow 5 minutes for learners to complete the game.
	For each letter of ‘humanism’, identify an example of applying the approach, terminology or theorist associated with humanism. 
	

	
	Orally collect answers from learners, allocating 10 points to pairs that have an example/term that no other group has and 5 points to pairs that have a term that another group has. Address any errors and misconceptions.
	Mark each response and count up marks to share.
	

	
	
	
	

	
	Ask learners to count their points and celebrate the winning team. 
	
	

	Adaptation:
SEND: Templates are provided to allow learners to structure their learning. Providing a floor plan enables learners to conceptualise with concrete examples rather than abstract. When circulating and monitoring learner progress in tasks, the teacher can provide individual support. 
Extension: When annotating the floor plan, learners can add reasoning and justification for their feedback. 

	Next steps in learning:
Lesson 6: Humanism: Compare and contrast approaches





Lesson 6
	Title: Humanism: Compare and contrast approaches
Targeted content reference: Core Content element 2.3, 4.1, 4.2, PO3 S3.7, S3.8, PO1 S1.21, PO4 K4.1
Lesson sequence number: 6
Timing: 2 hours

	Prior learning:
Lessons 1–5

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Set out the activity on the slide. Hand out copies of Starter: Retrieval quiz – planning: Questions.
	Individually complete the Starter: Retrieval quiz – planning: Questions sheet.
	Slide deck
Sticky notes
Starter: Retrieval quiz – planning: Questions
Starter: Retrieval quiz – planning: Answers
Compare and contrast: Humanism and behaviourism
Case study: Supporting Emily
Humanist approach to support Emily
Plan to support Emily
Evaluation of the humanist approach

	
	Hand out copies of Starter: Retrieval quiz – planning: Answers.
	Compare own answers to Starter: Retrieval quiz – planning: Answers. Consider any gaps in knowledge and note any areas that need to be revised. Write these on a sticky note and pass to the teacher.
	

	
	Collect sticky notes. Review to identify content where emphasis will be needed in future lessons to support revision.
	
	

	30 minutes
	Set out the activity on the slide. Hand out the Compare and contrast: Humanism and behaviourism sheet. Allocate learners into small groups.
	Listen, take notes and ask clarification questions if needed.
	

	
	Facilitate discussion with the groups, stretch and challenge with questioning to deepen learners’ reflection on both approaches. 
	In small groups discuss the similarities and differences between the two approaches learnt so far. Complete the Compare and contrast: Humanism and behaviourism sheet.
	

	
	Present details of activity. 
	Share the Compare and contrast: Humanism and behaviourism Venn diagram findings with learners from another group. Following the sharing of ideas, edit and add further information to own Venn diagrams, if appropriate.
	

	
	Present details of the activity. 
	Listen to information presented.
	

	
	Facilitate learners moving around the classroom. Make notes on the content of each of the Venn diagrams, focusing on key errors and misconceptions.
	Silent discussion. Each pair of learners shares their Venn diagram on the wall. Learners walk around the room, adding comments to the Venn diagrams if they consider changes are needed or to reinforce where they think accurate information is presented.
	

	
	Ask learners probing questions based on observed Venn diagrams. Highlight misconceptions and errors and confirm understanding.
	Respond to questions. Ask clarification questions. Listen and make notes.
	

	30 minutes
	Set out the activity on the slide. Distribute copies of Case study: Supporting Emily. Allow learners time to read the case study individually.
	Individually read the case study.
	

	
	Allocate learners into pairs. Set out activity requirements.
	Listen and take notes. Ask clarification questions.
	

	
	Circulate. Check learners are clear about requirements of the activity. Ask probing questions if required and/or correct misconceptions.
	In pairs, discuss the case study and create a mind map of ideas and strategies to support Emily.
	

	
	Present requirements of the activity.
	Pass mind map to another group. Note any strategies that were useful that could be included in own mind map. Complete this at least three times. 
	

	
	
	Add ideas from other mind maps to own mind map.
	

	30 minutes
	Set out the activity on the slide. Distribute Humanist approach to support Emily and Plan to support Emily.
	Individually create a plan for an intervention activity that will support Emily’s development. The activity should last no longer than 15 minutes and you have a budget of £5.00 to spend on this intervention. Use the Humanist approach to support Emily to assist with the activity. Complete the Plan to support Emily.
	

	15 minutes
	Set out the activity on the slide. Hand out the Evaluation of the humanist approach. Allocate each learner a peer whose work they will review.
	Listen and take notes. Ask clarification questions.
	

	
	
	Individually evaluate a peer’s activity plan. Complete the Evaluation of the humanist approach sheet. 
	

	
	Collect the evaluations to prepare for future lessons where further learning is needed. 
	
	

	
	
	
	

	Other: 
English: Literacy – discussion in small groups when comparing humanism and behaviourism. 

	Adaptation: 
SEND: Templates are provided to allow learners to structure their learning. 
Extension: When evaluating the activity plan of a peer, learners should be allocated based on ability levels and the more able learner should provide guidance and support to the lower ability learner. 

	Next steps in learning:
Lesson 7: Constructivism: Approach and theorists 





Lesson 7
	Title: Constructivism: Approach and theorists
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 7
Timing: 2 hours

	Prior learning:
Lessons 1–6. 
Learners should have commenced their Industry Placement.
Learners should have developed research skills.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	25 minutes
	Present activity requirements. Distribute A morning in the life of a teacher hand-out. 
	Listen, ask clarification questions.
	Slide deck 
A morning in the life of a teacher hand-out
Summary of constructivist theory prompt sheet
6-mark question support sheet 
Self-assessment checklist 
Summary of constructivist theory prompt sheet (Teacher copy)

	
	Circulate to ensure learners are clear about the activity requirements. Observe to resolve misconceptions.
	Highlight on the A morning in the life of a teacher hand-out where examples of a humanist or behaviourist approach is being applied. Annotate with reasons for selection. 
	

	
	Present activity requirements. Allocate learners into pairs.
	Listen, ask clarification questions.
	

	
	Circulate to scaffold their comparisons and stretch and challenge with questioning to deepen their reflections. 
	Discuss highlights and annotations with a peer, identifying similarities and differences. 
	

	
	Facilitate a class discussion, orally collecting ideas from learners on their examples.
	Contribute their ideas when they are asked. Listen and add notes to their hand-out from the class discussion. 
	

	10 minutes
	Discuss the term ‘constructivism’. Ask learners for words they associate with constructivism.
	Contribute their ideas on words they associate with constructivism. 
	

	
	Summarise key points from learners and provide an overview of the theory.
	Listen and take notes.
	

	45 minutes
	Present the difference between fact and opinion to support the research task. 
	Listen to and clarify the differences.
	

	
	Present the research task. Allocate each learner a theorist. 
	Listen and clarify activity requirements.
	

	
	Circulate, ensure learners are on task, clarify any misconceptions.
	Individually research the allocated theorist. Note down key facts about the theory. 
	

	
	Present details of the activity. Distribute the Summary of constructivist theory prompt sheet. 
	Read the summary example of Piaget/Bruner and complete the Summary of constructivist theory prompt sheet, identifying facts, opinions and information that cannot be evidenced, based on their research. 
	

	
	Orally collect answers from learners and correct any misconceptions about facts, opinions and false information. Summarise key facts about each theory. 
	Contribute their examples when they are asked. 
	

	
	Collect completed Summary of constructivist theory prompt sheet and mark using Summary of constructivist theory prompt sheet (Teacher copy).
	Submit completed Summary of constructivist theory prompt sheet.
	

	30 minutes 
	Highlight and discuss keywords from a 6-mark question, including a definition of explanation as a command verb and the expectations for a 6-mark answer. 
	Listen to and clarify the activity requirements. Take notes on key information on the command word and how to answer a 6-mark question. 
	

	
	Show model answer to learners and highlight what makes this a model answer. Answer any clarification questions.
	Read model answer and ask any questions to clarify what is expected for a 6-mark question. 
	

	
	Provide instructions for the activity. Show question on slide deck. Distribute the 6-mark question support sheet.
	Listen. 
	

	
	Circulate, observe learners completing the task, provide prompts to support completion where needed.
	Individually complete the 6-mark question support sheet. 
	

	10 minutes
	Set out the requirements of the self-assessment task. Distribute the Self-assessment checklist.
	Read the Self-assessment checklist to confirm understanding. Ask clarification questions if required.
	

	
	Circulate and ensure learners are clear about the activity requirements. Ask prompt questions to support learners to complete the task.
	Use the Self-assessment checklist to assess the answer to the 6-mark question. 
	

	
	Ask learners to record on a mini whiteboard one strength and one key area for development for 6-mark questions. 
	Reflect on self-assessment task, writing one strength and one key area for development for a 6-mark question on a mini whiteboard.  Hold up mini whiteboards.
	

	
	Review mini whiteboards. Note any common themes and highlight these in a summary statement.
	Listen, take notes, ask clarification questions.
	

	
	Collect completed 6-mark question support sheet and Self-assessment checklist. 
	Submitted 6-mark question support sheet and Self-assessment checklist.
	

	Other: 
English: Completion of the 6-mark question support sheet and the Self-assessment checklist develops written communication and consideration of spelling, punctuation and grammar. 

	Adaptation: 
SEND: For the research task, learners can be provided with assistive technologies such as an immersive reader. 
Extension: If time allows, learners to complete the 6-mark question on Bruner’s theory of learning and development.

	Next steps in learning:
Teacher: Review the Summary of constructivist theory prompt sheet, 6-mark question support sheet and Self-assessment checklist. Provide feedback to learners prior to the next lesson. Summarise key themes and misconceptions to be shared with the learners.
Lesson 8: Constructivism: Applying the approach to a context





Lesson 8
	Title: Constructivism: Applying the approach to a context
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, S3.8, K3.2, PO1 S1.21, S1.23
Lesson sequence number: 8
Timing: 2 hours

	Prior learning: 
Lessons 1–7. 
Learners should have commenced their Industry Placement.
Learners should know how to reference following NCFE guidelines available from learner-guidance-to-referencing.pdf.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Allocate learners into pairs. Present activity requirements. 
	Share ideas with your partner about one key point to be considered when answering a 6-mark question. Make notes. 
	Slide deck 
Marked 6-mark question support sheet and Self-assessment checklist (from lesson 7)
Peer assessment for 2-, 4- and 6-mark questions 
Matching cards 
Scaffolding reading hand-out
Scaffolding topic examples 
Scaffolding techniques task


	
	Orally collect information from learners and summarise key points to remember when answering a question. 
	Share ideas with the rest of the class.
	

	
	Hand out marked 6-mark questions from lesson 7 and the Self-assessment checklist with feedback. Answer clarification questions if asked.
	Read feedback. Ask clarification questions. 
	

	25 minutes
	Present activity requirements. Allocate learners a 2-, 4- or 6-mark exam-style question to answer from the slide deck. 
	Listen and ask clarification questions.
	

	
	Circulate, ensure learners are on task, clarify any misconceptions and provide support to scaffold the question. 
	Answer the designated 2-, 4- or 6-mark exam-style question.
	

	
	Allocate learners into pairs. Present the Peer assessment for 2-, 4- and 6-mark questions and outline expectations of the task. 
	Listen and ask clarification questions. 
	

	
	Circulate and answer any clarification questions. Observe and note any misconceptions or issues.
	Read peer’s answer to exam-style question. Complete the Peer assessment for 2, 4 and 6-mark questions feedback sheet.
	

	
	Observe feedback. Note key points being made.
	Take turns to orally summarise key points in feedback. Listen to peer feedback and make notes on any supportive feedback for future revision.
	

	
	Summarise key themes emerging from the peer review exercise.
	Listen and take notes. Ask clarification questions.
	

	
	Collect learners’ exam-style question responses and Peer assessment for 2-, 4- and 6-mark questions to review the quality of responses and feedback after the lesson. 
	
	

	10 minutes
	Present matching card exercise. Distribute Matching cards. Allocate learners into pairs.
	Listen, ask clarification questions.
	

	
	Circulate, observe, provide feedback to confirm understanding.
	Complete Matching cards exercise, matching the term with the correct definition.
	

	
	Share with learners the correct matching of definitions from the slide deck. Clarify misconceptions identified from observation of activity or queries from learners.
	Take notes, ask clarification questions.
	

	15 minutes
	Provide explanations of what ‘describe’ ‘explain’ and ‘justify’ mean. 
	Listen and take notes. 
	

	
	Allocate the learners into pairs. Present the discussion task. 
	
	

	
	Circulate, provide prompts to support learners to differentiate between ‘describe’ and ‘justify’.
	In pairs, each orally describe their favourite teacher. 
In pairs, orally justify their choice of favourite teacher.
	

	
	Facilitate a discussion with the class encouraging all learners to participate. Summarise key points.
	Contribute to the discussion with examples of differences between ‘describe’ and ‘justify’ in the language used.
	

	20 minutes 
	Present the term ‘scaffolding’. 
	Listen and ask clarification questions.
	

	
	Present the Scaffolding reading hand-out. 
	Read the Scaffolding reading hand-out.
	

	
	Give details of activity.
	Listen, ask clarification questions and access the collaborative platform.
	

	
	Monitor contribution to the collaborative platform. Note where misconceptions arise.
	Using the collaborative platform, contribute an example of when they have used or observed an example of scaffolding in the Industry Placement. 
	

	
	Summarise key examples provided on the collaborative platform, confirming examples of scaffolding and addressing any misconceptions observed. 
	Listen and take notes. Ask clarification questions.
	

	30 minutes 
	Allocate learners into pairs. Distribute Scaffolding topic examples. Provide each pair a focus/topic area from Scaffolding topic examples. Present activity requirements.
	Listen, take notes, ask clarification questions.
	

	
	Distribute the Scaffolding techniques task sheet. Circulate to scaffold the stages of the task and provide clarity on any misconceptions. Support learners who require additional information to secure understanding by providing them with a digital resource to carry out research. 
	In pairs, describe three techniques that can be used to scaffold learning of your allocated topic. This can be from prior learning or experience or through research. Complete the Scaffolding techniques task sheet.
	

	
	Stretch and challenge with probing questions and expand learners’ ideas.
	In pairs, justify how each technique would support a child to develop understanding of this topic area. Complete the Scaffolding techniques task sheet.
	

	10 minutes 
	Collect ideas from the previous task with learners from each pair contributing. 
	When asked, share an example of a scaffolding technique and justify how it could support a child’s understanding. 
	

	Other: 
English: Completion of the 2-, 4- or 6-mark exam-style question develops written communication and consideration of spelling, punctuation and grammar. 

	Adaptation: 
SEND: When allocating the 2-, 4- or 6-mark exam-style question, provide learners who struggle with processing to start with a lower-mark question. If learners have a slower processing speed, allow them extra time to respond to questions. 
Extension: If allocated time allows, learners will have the opportunity to answer more than one exam-style question. 


	Next steps in learning:
Teacher: Mark the 2-, 4- and 6-mark question responses. Review Peer assessment for 2-, 4- and 6-mark questions. Provide feedback to learners on any misconceptions. Note any themes and produce a hand-out for learners. Distribute feedback and hand-out in advance of the next lesson.
Lesson 9: Constructivism: Compare and contrast approaches 





Lesson 9
	Title: Constructivism: Compare and contrast approaches
Targeted content reference: Core Content element 2.3, 4.1, 4.2, PO3 S3.7, S3.8, PO1 S1.21, PO4 K4.1
Lesson sequence number: 9
Timing: 2 hours

	Prior learning:
Lessons 1–8. 
Learners should have an awareness of command verbs available from t-level-support-materials_command_verbs_v10.pdf. 

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Allocate the learners into pairs.
	
	Slide deck
Flipchart paper
Marker pens
Starter: Compare and contrast worksheet
An analysis of a brief case study
Case study: 41 month old 
Lesson plan: Exploring how things work

	
	Distribute the Starter: Compare and contrast worksheet. Set requirements for activity.
	Listen, take notes and ask clarification questions.
	

	
	Circulate around the room, address any misconceptions, scaffold with examples if required.
	Compare and contrast the three approaches, noting similarities and differences.
	

	
	Bring the learning together, highlighting the key points observed when circulating among the learners.
	
	

	10 minutes
	Show the slides with the definitions and examples of ‘inference’ and ‘explicit’. Set out the activity on the slide.
	Note the definitions and examples, recording them in notebooks. Read the example on the slide and note in notebooks which information is given explicitly which is inferred.
	

	
	Show the suggestions on the following two slides and instruct learners to compare their answers. 
	Compare own answers to the suggestions on the slide. 
	

	
	Show the slide for learners to practise. Set out the activity.
	Read the passage. Determine which information is explicit and which is inferred from the passage. Record in notebooks or use different coloured pens to highlight.
	

	
	Show the following two slides to show which information was explicit and which was inferred.
	Compare the answers on the screen to own suggestions, making notes of any misconceptions.
	

	10 minutes
	Show the slide which defines the term ‘analyse’. Ask learners if they can think of an example.
	Think of an example of when they have encountered this term before. Share example with a peer.
	

	
	Distribute An analysis of a brief case study to individual learners. Inform learners when 5 minutes reading time is up.
	Read the case study. Take note of how the case study has been analysed. 
	

	30 minutes
	Set out the activity on the slide. Distribute copies of Case study – 41 month old to each learner.
	Read the case study.
	

	
	Allocate learners into pairs.
	In pairs, work together to analyse the information given and write a conclusion.
	

	
	Facilitate think, pair, share activity.
	Share their analysis and conclusion with another pair to compare findings.
	

	
	Present the summary slide.
	Take note of the summary, addressing any differences or misconceptions in own findings.
	

	25 minutes
	Set out the slide defining ‘Success criteria’.
	Listen to the definition.
	

	
	Give an example, referring learners back to lesson 3 on lesson planning.
	Individually, write three success criteria for what should be included in a a good lesson plan.
	

	
	Facilitate the think, pair, share activity. 
	Compare with a peer and synthesise the created success criteria into three new criteria and add these to a collaborative wall. 
	

	
	When all learners have shared their paired criteria on the collaborative wall, synthesise all the information to create the success criteria. Instruct a learner to transcribe this onto flipchart paper. 
	Listen, take notes and ask clarification questions.
	

	25 minutes
	Allocate learners into pairs and distribute the Lesson plan: Exploring how things work.
	In pairs, using the success criteria determined in the previous task, read and evaluate the Lesson plan: Exploring how things work.
	

	
	Ask the questions on the slide to direct learners to review and refine the success criteria.
	Review and refine the success criteria.
	

	
	Amend the success criteria, keeping them for next lesson.
	Make a note of the new success criteria.
	

	10 minutes
	Set out the activity.
	Make amendments to improve the lesson plan, using the prompts on the slide.
	

	
	Inform learners when time is up, ensure names are on the improved plans and collect them.
	Submit improved lesson plan to the teacher.
	

	
	Collect completed lesson plans ready to provide feedback before the next session.
	
	

	Other: 
English: Literacy – reading texts to highlight inferred and explicit information as well as writing and refining success criteria. 

	Adaptation: 
SEND: Learners can work individually to review the lesson plan if they find it difficult to work closely with a peer.

	Next steps in learning: 
Homework: Learners create a Peer review checklist based on the agreed success criteria for use in lesson 10.
Lesson 10: Consolidation and justification.




Lesson 10
	Title: Consolidation and justification
Targeted content reference: Core Content element 2.3, PO3 S3.6, S3.7, K3.2
Lesson sequence number: 10
Timing: 2 hours

	Prior learning:
Lessons 1–9.
Peer review checklist produced for homework in lesson 9.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	30 minutes
	Set requirements of the task.
	Listen. Ask questions for clarification.
	Slide deck
Case study (4-year-old child)
Extension: Case study (complex needs)
Peer review checklist (produced for homework)
Lesson plan template
Self-evaluation checklist
Lesson plans completed by learners and marked by teacher in previous lesson

	
	Using previous knowledge of the learners, distribute Case study (4-year-old child) or Extension: Case study (complex needs) to stretch and challenge more able learners. Inform learners when 5 minutes reading time completed.
	Read Case study (4-year old child) or Extension: Case study (complex needs). 
	

	
	Remind learners of techniques used to analyse a case study.
	
	

	
	Circulate, observe how learners are engaging with the task. Ask probing questions to confirm understanding. Correct analytical technique or suggest alternatives if approach is not working.
	Complete analysis of Case study (4-year-old child) or Extension: Case study (complex needs). 
Annotate Case study (4-year-old child) or Extension: Case study (complex needs) document.
	

	
	Instruct learners to write the summary of the Case study (4-year-old child) or Extension: Case study (complex needs) on a mini whiteboard. Review responses. Address any misconceptions.
	Write a summary of the Case study (4-year-old child) or Extension: Case study (complex needs) on a mini whiteboard.
	

	60 minutes
	Set requirements of the task. Answer clarification questions.
	Listen to requirements of the task and ask clarification questions, if required. 
	

	
	Ask learners for key success criteria for task, based on content already learnt. Instruct learners to refer to the Peer review checklist they created as homework for reference.
	Suggest a success criterion when asked. Refer to homework task - Peer review checklist.
	

	
	Circulate, observe how learners are engaging with the task. Ask probing questions to confirm understanding. Address any misconceptions.
	Create lesson plan on Lesson plan template.
	

	15 minutes
	Organise learners into small groups. Set requirements of the task.
	Move into groups.
	

	
	Refer to the Peer review checklist distributed earlier. Remind learners of the process of peer review, including providing constructive feedback.
	Ask clarification questions, if required.
	

	
	Circulate, observing how learners are engaging with the task. Ask probing questions to confirm understanding. Address any misconceptions.
	Complete Peer review checklist for other learners in their group.
	

	15 minutes
	Set requirements of the task.
	Listen. Ask clarification questions.
	

	
	Distribute the Self-evaluation checklist. Remind learners how to synthesise feedback from different sources.
	Ask clarification questions, if required.
	

	
	Circulate, observing how learners are engaging with the task. Ask probing questions to confirm understanding. Observe responses. Address any misconceptions.
	Review Peer review checklists with feedback and complete own Self-evaluation checklist.
	

	Other: 
English: Literacy – reading case study information, analysing information in the case study, writing and refining a lesson plan.

	Adaptation:
SEND: Although working in pairs, learners are reviewing other’s outputs. This should not have a negative effect on neurodiverse learners as they are not engaging directly with another individual, only their outputs. Access to screen readers should support learners with dyslexia. Learners should not need to move to work in groups, so this should not negatively affect those with mobility difficulties.
Extension: More able learners should be set Extension: Case study (complex needs).

	Next steps in learning:
Learners will learn about other pedagogies from the syllabus.




SECTION 3: LESSON SUPPORT MATERIALS
This section includes the hand-outs, worksheets, templates and case study materials referred to in the Support materials section of each lesson plan.


The following materials relate to lesson 1: Behaviourism: Approach and theorists



Mind map for a favourite teacher

Summary of theory prompt sheet
	Theorist

	Name of theorist
	

	Year of origin 
	

	Theory overview

	Overview of their experiment 
What was the experiment?
Who was involved?
What did they do?
	

	Findings from the study 
	

	Definitions of key terms 
	

	Reflections

	Your thoughts on the theory 
	

	How this applies to your studies and Industry Placement 
	

	Strengths of the theory 
	

	Limitations of the theory 
	




	Summary to share with peers

	Summary to share with peers
	

	References

	Sources used
	simplypsychology.org




The following materials relate to lesson 2: Behaviourism: Connecting the approach in context



Retrieval quiz 
1. Explain what is meant by the term ‘behaviourism’. 
2. Name three behaviourists. 
3. Who conducted the Little Albert experiment? 
4. What is meant by positive reinforcement? 
5. What theorist introduced positive reinforcement?
6. The expectation of a child to complete homework is taken away for good behaviour. What is this an example of?
7. What is ‘operant conditioning’ and which theorist came up with this term? 
8. Which theorist devised the term ‘classical conditioning’? 
9. In classical conditioning, what is the term for a stimulus that naturally and automatically triggers a response? (Conditioned or unconditioned stimulus) 
10. What is the term for the learnt response to a previously neutral stimulus in classical conditioning? (Conditioned or unconditioned response) 


Retrieval quiz answers
1. Behaviourism is the idea that behaviour is learned from the environment and can be studied through observable actions, not thoughts or feelings. We can understand how children learn by observing them. Behaviourists believe all learnt behaviour is developed as a response to stimuli (any event or object that causes a response) in their environment. Behaviourists have carried out experiments to support their ideas and used key terms to explain how we can condition children and young people to behave and learn. 
2. Watson, Skinner, Thorndike and Pavlov. 
3. John B Watson. 
4. Adding a pleasant stimulus to increase instances of a behaviour being shown.
5. B F Skinner.
6. Negative reinforcement.
7. Learning through rewards and punishments, Skinner.
8. Pavlov.
9. Unconditioned stimulus.
10. Conditioned response.


Behaviourism case studies 
Case study 1
A reception class teacher has a group of 20 young children. The teacher has been teaching for over 10 years and is known for their structured and nurturing classroom environment. Each day begins with a clear agenda displayed on the board, outlining the day’s activities and expectations. The children know what to expect and feel secure in the routine. The teacher uses a reward system to encourage good behaviour and participation. Children earn stickers for completing tasks, sharing with friends and following instructions. These stickers can be collected and exchanged for small prizes or special privileges, such as choosing a story for story time. The teacher believes in providing immediate feedback to the children. When a child follows instructions or completes a task correctly, they are praised right away. If a child makes a mistake, they are gently corrected and the right way is explained, ensuring they understand before moving on. The teacher has a set of classroom rules that are consistently enforced. If a child breaks a rule, there is a clear and predictable consequence. For example, if a child disrupts the class, they receive a gentle reminder. If the behaviour continues, they might have a short time-out to reflect on their actions.
	Case study 1 summary of discussion points






Case study 2
A Year 3 teacher has a class of 28 pupils. The teacher has been teaching for over 15 years and is known for their structured and engaging classroom environment. The teacher’s classroom is well-organised and predictable. Each day begins with a clear agenda displayed on the board, outlining the day’s activities and expectations. The teacher uses a reward system to encourage good behaviour and academic performance. Learners earn points for completing tasks on time, participating in class discussions and helping their peers. These points can be exchanged for small prizes or privileges, such as Golden Time (during which they choose their own activity) or no homework. Before starting any activity, the teacher provides detailed instructions and checks for understanding. They often use visual aids and demonstrations to ensure all children know what to do. The teacher has a set of classroom rules that are consistently enforced. If a child breaks a rule, there is a clear and predictable consequence. For example, if a child talks out of turn, they receive a warning. If their behaviour continues, they might lose a privilege, such as participating in a fun activity or missing some breaktime.
	Case study 2 summary of discussion points





Behaviourism early years learning environment floor plan Display board
Display board
Display board
Interactive whiteboard
Teacher desk
Collaboration space
Corner
Table and eight chairs
Carpet area for whole group 
Floor play
Floor play
Messy play


Behaviour policy template
Age range: ______________________
	Expectation
	Reward
	Sanction

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	How might the age and stage of a child affect the rewards and sanctions given?
	

	Justify your answer to the question above.
	





The following materials relate to lesson 3: Behaviourism: Applying the approach to a context


How to plan to support a child – Discussion notes
	Why do we create plans?
	

	What information do you need to know before you plan?
	

	What information should the plan include?
	




Case study: Child with ASC
Background:
· Age: 61 months
· Setting: Reception class in a mainstream primary school
· Diagnosis: Recently diagnosed with Autism Spectrum Condition (ASC)
· Behavioural issues: The child exhibits frequent meltdowns as a result of becoming completely overwhelmed. They have difficulty with transitions and challenges in social interactions with peers.
Current classroom environment:
· There are 25 other children in this mainstream reception class.
· The classroom is structured with a variety of activity stations (e.g. reading corner, art table, play area).
· There is one teacher and one teaching assistant in the classroom.
Observed behaviours:
1. Meltdowns: The child often has meltdowns when there are changes in routine or unexpected events.
2. Transitions: Moving from one activity to another is particularly challenging for this child, leading to resistance and sometimes disruptive behaviour.
3. Social interactions: The child struggles to engage with peers, often playing alone or becoming upset when others do not follow their preferred way of playing.


Plan for supporting a child with ASC
	Background

	Name of child:
	
	Age of child:
	

	Setting:
	

	Diagnosis:
	

	Behavioural issue:
	

	Supporting the child using the behaviourism approach

	Strategy/activity:
	

	What are the aims of this strategy/activity?
	

	Implementation of the strategy/ activity: 
Include resources needed and the method.
	

	Rationale: Why are you taking this approach? 
You should demonstrate your understanding of the behaviourism approach here and link it to one or more behaviourism theories.
	



Strategies for the teacher to use as prompts for planning
1. Positive reinforcement (Skinner – operant conditioning):
· Strategy: Use a reward system to reinforce desired behaviours.
· Implementation: Create a visual reward chart where the child can earn stickers for positive behaviours, such as successfully transitioning between activities or engaging in a social interaction. Once a certain number of stickers are earned, the child can choose a preferred activity or small reward.
2. Clear and consistent routines (Pavlov – classical conditioning):
· Strategy: Establish and maintain clear routines to provide predictability.
· Implementation: Use visual schedules to outline the daily routine. Ensure that transitions are signalled in advance with visual or auditory cues (e.g. a timer or a song).
3. Social skills training (Watson – modelling):
· Strategy: Teach and reinforce appropriate social behaviours through modelling and role-playing.
· Implementation: Use social stories and role-playing activities to teach the child how to initiate and respond to social interactions. Reinforce positive social behaviours with praise and rewards.
4. Environmental modifications (Thorndike – law of effect):
· Strategy: Modify the classroom environment to reduce sensory overload and create a supportive setting.
· Implementation: Provide a quiet corner where the child can go to calm down if feeling overwhelmed. Use noise-cancelling headphones or visual barriers if necessary.
5. First–Then boards (Skinner – operant conditioning):
· Strategy: Use ‘First–Then’ boards to help the child understand the sequence of activities.
· Implementation: Create a board that shows ‘First’ (a less-preferred activity) and ‘Then’ (a preferred activity). For example, “First complete your worksheet, then you can play with the blocks”.


Evaluation of the behaviourist approach
	What do you believe are the strengths of the approach?
	

	What do you believe are the limitations of the approach?
	

	Evaluate the approach. You should use the strengths and limitations you identified above. Relate your answer to the strategies proposed for the observed behaviour. Also remember to refer to behaviourism.
	Command verb: Evaluation – Review information and bring it together to make judgements and draw conclusions from available evidence. You may also use your own understanding to consider evidence for and against.

	
	




The following materials relate to lesson 4: Humanism: Approach and theorists 



Theorist research prompt sheet 
	Theorist 

	Name of theorist
	Carl Rogers 

	Source
	simplypsychology.org
	

	Year of origin 
	
	

	Key terms

	Unconditional positive regard 
	Definition: 
	Definition:

	Conditional regard 
	
	

	Self-concept 
	
	

	Reflections

	Your thoughts on the theory 
	

	How this applies to your studies and Industry Placement 
	

	Strengths of the theory 
	

	Limitations of the theory 
	

	Summary of theory 

	










	Theorist

	Name of theorist
	Abraham Maslow 

	Source
	simplypsychology.org
	

	Year of origin 
	

	Key terms

	Hierarchy of needs 
	Definition: 
	Definition:

	Tier 1
	
	

	Tier 2
	
	

	Tier 3
	
	

	Tier 4
	
	

	Tier 5
	
	




	Reflections

	Your thoughts on the theory 
	

	How this applies to your studies and Industry Placement 
	

	Strengths of the theory 
	

	Limitations of the theory 
	

	Summary of theory 

	





The following materials relate to lesson 5: Humanism: Connecting the approach in context 


Who am I? Theorist descriptors
B F Skinner 
· I developed a theory on how behaviours are learnt and maintained. 
· I believed positive reinforcement increased the likelihood of positive behaviour. 
· I believed negative reinforcement decreased the likelihood of negative behaviour. 
· I am most famous for my concept of operant conditioning. 
· I conducted my experiments on rats. 
A Maslow 
· I believed we are all good at the core and want to achieve our full potential. 
· I believed we should see the whole child when understanding their learning and development. 
· I developed the hierarchy of needs, emphasising self-actualisation. 
· I believed that children’s physiological, safety, love and esteem needs should be met before we can achieve self-actualisation. 
Carl Rogers 
· I am known for my client-centred therapy. 
· I am known for unconditional positive regard. 
· I introduced the concept of ‘self’ and believed personal growth and self-fulfilment are central to human development. 
· I believed we should create a learning environment where learners should feel valued, respected and understood. 
· I believed self-concept is made up of self-image, ideal-self and self-esteem. 
Pavlov 
· I conducted my studies on dogs. 
· I am known for my concept of classical conditioning. 
· My research demonstrated how a neutral stimulus could become associated with a reflexive response if it were repeated. 
· I believed we can teach individuals how to demonstrate positive behaviour by associating the behaviour with a positive experience, so they are likely to repeat it  
Edward Thorndike
· My research on animal intelligence laid the foundations for behaviourism. 
· I am known for my work on the law of effect. 
· I introduced the concept of ‘connectionism’, which explains learning as the formation of associations between stimuli and responses. 
· I believed learning is a process and the strength of a connection between stimulus and response can be increased through practice; therefore, I highlighted the importance of routine and repetition. 
Watson 
· I argued that we should focus on observable behaviours rather than internal mental states. 
· I argued that human behaviour is largely influenced by the environment and shaped through conditioning. 
· I believed that emotional responses could be conditioned in humans. 
· I conducted the experiment on baby Albert. 


Humanist case study 
A year 2 teacher aims to create a supportive and nurturing environment for their children. Each day begins with a clear agenda displayed on the board, outlining the day’s activities and expectations. The children know what to expect and feel secure in the routine. The teacher makes sure they have regular breaks for healthy snacks and water throughout the day as well as regular physical-movement breaks. There is a focus on kindness and respect between peers. If there are any concerns of bullying, these are addressed promptly. The teacher encourages group activities and peer collaboration through class projects and they ensure they celebrate each child’s progress and achievements, recognising individual strengths as well as setting individualised targets. If there are any concerns, the teacher listens actively and empathetically. If there is challenging behaviour, the teacher ensures it is addressed, but communicates with the child and ensures they label the behaviour and never the child. They attempt to understand wider factors that could be affecting the child’s behaviour. 
	Humanist case study discussion points








The following materials relate to lesson 6: Humanism: Compare and contrast approaches


Starter: Retrieval quiz – planning: Questions
1. What is an essential component that educators should include in a lesson plan?
a. The number of learners in the class
b. Learning objectives and goals
c. The colour of the classroom walls
d. The teacher’s favourite activities

2. How do planned activities benefit children’s learning in early education settings? Explain with three examples.







3. Why is it important for educators to plan their lessons?
a. To ensure they have enough time for personal activities
b. To impress school leadership team
c. To reduce the number of teaching hours
d. To provide a structured and organised learning experience

4. Explain why early years educators plan activities to support children’s development and meet their unique needs.






5. Which of the following should be included in a lesson plan to cater to diverse learning needs?
a. Differentiated instruction strategies
b. A list of classroom rules
c. The teacher’s daily schedule
d. The school’s lunch menu


Starter: Retrieval quiz – planning: Answers
1. What is an essential component that educators should include in a lesson plan?
b. Learning objectives and goals
2. How do planned activities benefit children’s learning in early education settings? Explain with three examples.
Planned activities benefit children’s learning in early education settings by providing a balanced mix of play, exploration and structured learning. These activities are designed to cater to different learning styles and developmental stages, ensuring that each child can progress at their own pace. Additionally, planned activities help create a predictable and safe environment, which fosters a sense of security and encourages children to take risks and try new things.
3. Why is it important for educators to plan their lessons?
d. To provide a structured and organised learning experience
4. Explain why early years educators plan activities to support children’s development and meet their unique needs.
Early years educators plan activities to support children’s development and meet their unique needs because structured and intentional activities help foster holistic growth. By planning activities, educators can ensure that each child is engaged in experiences that promote cognitive, physical, social and emotional development. Tailored activities allow educators to address the diverse learning styles and developmental stages of each child, ensuring that all children receive the support they need to thrive. This approach not only enhances individual learning outcomes but also creates an inclusive and supportive learning environment where every child can succeed.
5. Which of the following should be included in a lesson plan to cater to diverse learning needs?
a. Differentiated instruction strategies


[image: A Venn diagram with behaviourism on the left and humanism on the right.
]Compare and contrast: Humanism and behaviourism (created using Canva)



Case study: Supporting Emily
Background information
Child’s name: Emily 
Age: 36 months (3 years) 
Setting: Private nursery 
Developmental concerns: Delay in communication and language development
Observations:
Emily is a cheerful and curious child who enjoys exploring her environment. However, she has noticeable delays in communication and language development:
· Expressive language: Emily struggles with forming sentences and often uses single words or gestures to communicate.
· Receptive language: She has difficulty understanding and following simple instructions.
· Social communication: Emily is shy and tends to play alone. She has difficulty initiating and maintaining conversations with peers and adults.
Task:
The humanist approach emphasises the importance of self-actualisation, personal growth and the development of a positive self-concept. With this in mind, discuss the case study in pairs and create a mind map of ideas to support Emily. Include the environment and relationships in the setting, as well as activities and resources that could be provided.


Humanist approach to support Emily
The humanist approach emphasises the importance of self-actualisation, personal growth and the development of a positive self-concept. Here is how this approach can be applied to support Emily:
1. Creating a nurturing environment:
· Warm and welcoming atmosphere: Ensure the nursery environment is warm, welcoming and safe. Use soft colours, comfortable furniture and engaging materials to create a space where Emily feels secure and valued.
· Positive relationships: Foster positive relationships between Emily and her caregivers. Encourage caregivers to be empathetic, patient and supportive, providing consistent and loving interactions.
2. Developing individualised learning plans:
· Personalised goals: Develop individualised learning plans that cater to Emily’s unique needs and interests. Set achievable goals that focus on her strengths and areas for improvement.
· Flexible activities: Incorporate flexible activities that allow Emily to explore and learn at her own pace. Use play-based learning to engage her in activities that promote communication skills.
3. Encouraging autonomy and choice:
· Choice-based learning: Offer Emily choices in her activities to promote autonomy and decision-making. Allow her to select toys, books and games that interest her.
· Self-directed play: Encourage self-directed play where Emily can explore and interact with materials independently. Provide opportunities for her to express herself creatively through art, music and imaginative play.
4. Building self-esteem and confidence:
· Positive reinforcement: Use positive reinforcement to celebrate Emily’s achievements, no matter how small. Praise her efforts and progress to build her self-esteem and confidence.
· Encouraging social interaction: Facilitate social interactions with peers through group activities and cooperative play. Teach Emily social skills such as sharing, turn-taking and empathy.
5. Supporting communication and language development:
· Interactive storytelling: Engage Emily in interactive storytelling sessions where she can listen, respond and participate. Use visual aids, puppets and props to make stories more engaging.
· Language-rich environment: Create a language-rich environment with plenty of opportunities for Emily to hear and use language. Label objects, sing songs and have conversations to enhance her vocabulary and comprehension.
· Picture cards: Use picture cards to play matching games and encourage Emily to name the objects. This can help expand her vocabulary.
· Role-playing games: Engage in role-playing activities where Emily can pretend to be different characters. This encourages her to use language in various contexts.
· Simple instructions: Give Emily simple instructions to follow, such as “Please put the toy in the box” or “Can you bring me the red ball?” This helps improve her understanding and ability to follow directions.
· Conversation starters: Initiate conversations with Emily about her interests. Ask open-ended questions to encourage her to express herself.
Monitoring and evaluation
Regularly monitor Emily’s progress through observations, assessments and feedback from caregivers. Adjust the individualised learning plans as needed to ensure she continues to make progress towards her developmental milestones.
By applying the humanist approach, caregivers can create a supportive and nurturing environment that empowers Emily to reach her full potential in communication and language development.


Plan to support Emily 
	Background

	Name of child:
	
	Age of child:
	

	Setting:
	

	Area to focus on:
	

	Supporting the child using the humanist approach

	Intervention activity:
	

	What are the aims of this intervention activity?
	

	Implementation of the activity: 

Include resources needed and the method.
	

	Rationale: Why are you taking this approach? 
You should demonstrate your understanding of the humanist approach here and link it to one or more humanism theories.
	




Evaluation of the humanist approach
	What do you believe are the strengths of the approach used in the plan for Emily?
	 

	What do you believe are the limitations of the approach used in the plan for Emily?
	 

	Evaluate the approach used in the plan for Emily.
	Command verb: Evaluation – Review information and bring it together to make judgements and draw conclusions from available evidence. You may also use your own understanding to consider evidence for and against.

	
	




The following materials relate to lesson 7: Constructivism: Approach and theorists


A morning in the life of a teacher hand-out 
The teacher starts the day by reviewing the lesson plans and preparing the classroom. The day starts at 8.45am; however, some children in the class are in a breakfast club, where they can have free fruit and toast before the school day starts. 
Before the children arrive at 8.45am, the teacher ensures the environment is safe, removing any risks such as broken resources and tucking chairs in. The teacher will also check that all labels for the children’s pegs are there for children to see when they come in. 
When the children arrive, they are expected to put their names on their pegs, while the teacher greets and says hello to each child.  The teacher has a check-in with each child, making sure they are listening to the child’s response. The teacher accompanies this with a brief reminder to complete the emojis feeling task, where children put their lollypop stick with their name on in the emoji they are feeling today. By identifying children needing additional support early in the day, teachers can proactively address potential issues, offer reassurance and adjust their approach to meet individual needs. 
The teacher ensures every day follows a consistent routine where children start the day with the same expectations. They begin on the carpet as a group where the teacher informs them of the plan for the day and reminds the children of the expectations of behaviour. The teacher provides verbal praise to those children who have demonstrated kindness or good listening skills that morning. 
The teacher begins with a child-centred approach, allowing children to choose play-based activities that interest them. The teacher ensures the environment is stimulating by providing experiences that are reflective of children’s stages of development and led by children’s interests.
The teacher uses a mix of rewards and sanctions during these activities such as stickers or verbal praise for kind behaviour and effort.  There are sanctions like gentle reminders and time-out for children who do not share or show listening skills.  Clear routines are followed, such as safety protocols and step-by-step instructions for tidying up. The teacher ensures children feel competent and valued, addressing their esteem needs. 
A child becomes distressed during playtime, not following the instructions provided by the teaching assistant and crying. The teacher, rather than immediately resorting to disciplinary measures, such as time-out, gets down to the child’s level and says, “I can see that you’re upset right now. Can you tell me what’s going on?” This type of response validates the child’s emotions and opens up a dialogue that can lead to understanding and resolution. 
At lunchtime, the teacher takes a break and checks in with children who might need extra support. The teacher ensures all children have access to food and a comfortable place to eat. 


Summary of constructivist theory prompt sheet 
	Theorist

	Name of theorist 
	Jean Piaget

	Year of origin 
	
	

	Sources used
	
	

	Key terms

	Stages of development 
	
	Definition:

	Schema 
	  
	  

	Active learning 
	  
	  

	The following section provides a summary of Piaget’s theory including facts, pieces of false information and opinions. Once you have researched the theorist, you will need to use your knowledge to identify the false information and opinions.

	· Jean Piaget’s theory of cognitive development is a framework for understanding how children develop intellectually throughout childhood. 
· Piaget identified four stages of cognitive development: the sensorimotor stage, the preoperational stage, the concrete operational stage and the formal operational stage. 
· Piaget’s theory is the best explanation for how children learn and develop. 
· The sensorimotor stage, which lasts from birth to about two years, is the most critical stage in a child’s development.
· According to Piaget, active learning is crucial for cognitive development as children learn best through hands-on experiences and exploration.  
· The concrete operational stage typically occurs between the ages of 7 and 11 years.
· Piaget’s stages of development are universally applicable to all children, regardless of cultural background. 
· Piaget’s theory was first introduced in the early 1900s. 
· The formal operational stage is when individuals (around age 11 and up) develop the ability to think abstractly, logically, and hypothetically.
· In Piaget’s theory, a schema is a mental framework or pattern of thought that helps us understand and interpret information. It’s like a mental file folder we use to organise knowledge and experiences.
· According to Piaget, children in the preoperational stage (ages 2 to 7) are capable of logical thinking. 



	Reflections

	Facts 
	

	Opinions
	

	False information
	





Summary of constructivist theory prompt sheet 
	Theorist

	Name of theorist
	Jerome Bruner

	Year of origin
	
	

	Sources used
	
	

	Key terms 

	Spiral curriculum 
	
	Definition:

	Scaffolding 
	
	

	Discovery learning 
	
	

	The below section will provide a summary of Bruner’s theory including facts, pieces of false information and opinions. Once you have researched the theorist, you will need to use your knowledge to identify the false information and opinions. 

	· Jerome Bruner’s theory of behavioural development emphasises the importance of discovery learning, learning through stimuli and response, the spiral curriculum and scaffolding in education. 
· His ideas have significantly influenced modern educational practices.
· Bruner’s theory was about behavioural development, and he focused on the importance of stimuli response. 
· Bruner believed that discovery learning, where learners learn by exploring and problem-solving, is the most effective way to understand new concepts. 
· The spiral curriculum is a teaching approach where complex ideas are taught at a simplified level first and then revisited at more complex levels over time. 
· Scaffolding involves providing temporary support to learners to help them achieve a task until they can do it independently.
· Bruner’s theory is the most practical approach for modern classrooms. 
· Discovery learning is the only way learners can truly understand new concepts. 
· The spiral curriculum is applicable to all subjects and grade levels. 
· Scaffolding is a technique that can be used in both individual and group learning settings. 
· According to Bruner, the spiral curriculum is not effective for teaching maths.

	Reflections

	Facts 
	

	Opinions 
	

	False information 
	






Summary of constructivist theory prompt sheet (Teacher copy)
Teacher copy (Piaget)
· Facts:
1. Piaget identified four stages of cognitive development: the sensorimotor stage, the preoperational stage, the concrete operational stage and the formal operational stage.
2. In Piaget’s theory, a schema is a mental framework or pattern of thought that helps us understand and interpret information. It’s like a mental file folder we use to organise knowledge and experiences.
3. Active learning, according to Piaget, is crucial for cognitive development as children learn best through hands-on experiences and exploration.
4. Jean Piaget’s theory of cognitive development is a comprehensive framework for understanding how children develop intellectually throughout childhood. 

5. The formal operational stage is when individuals (around age 11 and up) develop the ability to think abstractly, logically, and hypothetically.

· Opinions:
1. Piaget’s theory is the best explanation for how children learn and develop.
2. The sensorimotor stage, which lasts from birth to about two years, is the most critical stage in a child’s development.
3. Piaget’s stages of development are universally applicable to all children, regardless of cultural background.
· False information:
1. Piaget’s theory was first introduced in the early 1900s.
2. The concrete operational stage typically occurs between the ages of 7 and 11 years.
3. According to Piaget, children in the preoperational stage (ages 2 to 7) are capable of logical thinking.
Teacher copy (Bruner)
· Facts:
1. Bruner believed that discovery learning, where learners learn by exploring and problem-solving, is the most effective way to understand new concepts.
2. The spiral curriculum is a teaching approach where complex ideas are taught at a simplified level first and then revisited at more complex levels over time.
3. Scaffolding involves providing temporary support to learners to help them achieve a task until they can do it independently.
· Opinions:
1. Bruner’s theory is the most practical approach for modern classrooms.
2. Discovery learning is the only way learners can truly understand new concepts.
3. The spiral curriculum is applicable to all subjects and grade levels.
· False information:
1. Jerome Bruner’s theory of behavioural development emphasises the importance of discovery learning, learning through stimuli and response, the spiral curriculum and scaffolding in education. 
2. Bruner’s theory was about behavioural development, and he focused on the importance of stimuli response. 
3. Scaffolding is a technique that can be used in both individual and group learning settings.
4. According to Bruner, the spiral curriculum is not effective for teaching maths.


6-mark question support sheet 
	Explain three ways Piaget’s theory can be used to support children’s learning and development. 
(6 marks)

	Questions to ask:
1. What is the command word? What does this mean? 
2. How many ways/approaches/strategies do I need to provide?
3. What theory/concept do I need to show an understanding of? 
4. Does the question want you to contextualise your response?

	What you should include when answering these questions: 
1. Piaget’s theory (active learning, schemas, stages of development)
2. Reasons why your suggestions would support a child’s learning and development. An explanation requires understanding to be demonstrated.

	Top tips for 6-mark ‘explain’ questions:
Organise your answer into three separate paragraphs. For each paragraph, include the following:
a) Take a concept of Piaget’s theory, such as schema, and define it.
b) Give an example of how this concept can be applied.
c) Explain how this supports learning and development in children.


	Example of one way you can apply Piaget’s theory:
Schemas can be defined as mental representations of knowledge we use to help us understand and interpret information. We build our schemas based on our previous knowledge and experiences. We can use our understanding of schemas to support children’s learning and development by taking time to understand what children already know and build upon this. For example, you might identify a child’s existing schema about animals and the animals they know before you add more animals to their schema. 

	Answer: 










	Extension:
Answer this question on Bruner’s theory of learning and development. 
















Self-assessment checklist 
	Questions
	Comments 

	Have I included three concepts of Piaget’s theory? 
	

	Have I given an example of how I could apply each concept? 
	

	Have I included how this could support children’s learning and development?
	

	Have I written in sentences and checked my spelling, punctuation and grammar? 
	





The following materials relate to lesson 8: Constructivism: Applying the approach to a context 


Peer assessment for 2-, 4- and 6-mark questions 
	Peer assessment

	Questions
	Feedback

	Has the peer addressed the command word? 
i.e., Explain: shown an understanding/definition of the theory/strategy they are explaining with understanding of terminology
	 

	Have they provided the correct number of examples (strategies/approaches)?

	

	Have they explained how the examples can support the area of focus? i.e., contextualised it and linked it back to the question

	 

	Have they used sentences accurately? Have they checked their spelling, punctuation and grammar?
	 





Matching cards 
Teacher to cut these into cards in advance.
	Describe

	Explain

	Justify 

	Give an account of or set out characteristics or features.

	Set out purposes or reasons or make something clear in relation to a particular situation. An explanation requires understanding to be demonstrated.

	Support a case or idea with evidence. This might reasonably involve discussing and discounting alternative views or actions.




Scaffolding reading hand-out
Adapted from:
Drew (2024) Instructional Scaffolding in Education (Examples & Techniques) Accessed at: https://helpfulprofessor.com/instructional-scaffolding-strategies/  
Scaffolding examples in education: 
· Providing hints: If a learner is struggling to find the answer or what the next step is, the teacher can provide some hints to give them a nudge in the right direction. 
· Chunking: Break down the task into smaller tasks (or chunks).
· Modelling: A kindergarten teacher demonstrates to their learners that when they get stuck counting, they stop and start over again. 
· Gradual release of responsibility: A strategy where the teacher starts by modelling, then doing the tasks with the learners, then allowing the learners to do the task on their own. 
· Guided practice: A version of gradual release of responsibility where learning transitions from teacher-centred to learner-centred as the learner’s abilities progress. 
· Providing supportive resources: Before discussing an issue, the teacher provides a hand-out with facts that learners can use; at the end of the discussion, the learners engage in a reflection activity. 
· Visual aids: A visual aid is a type of supportive resource which can be used by learners to be kept on track or receive tips, for example, a visual timetable or spelling reminders. 
· Manipulatives: In maths classes, learners are provided with manipulatives (such as wooden blocks) to practise. As the learners’ maths skills develop, the manipulative scaffolds are removed so they can do the tasks unaided. 
· Graphic organisers: After learners have encountered a lot of complex information, a teacher can use a graphic organiser to visually display the material and let learners see how the different concepts are related. 
Further detailed examples of strategies often used in classrooms. 
1. Visual aids 
Visual aids can be any object around the classroom that helps learners think more deeply about an issue and keep them on track. 
Visual aids in the classroom can include: 
· flash cards a learner can have on their desk 
· posters on the walls 
· graphic organisers and charts
· checklists to ensure tasks are completed. 
The visual aids should not give the learner answers, but it should help the learner to think through the task themselves. 
For example, if a learner is completing a maths task, they might benefit from using a table to input their information so they can see it on paper, not just in their heads. 
2. Breaking up the learning into chunks 
If a task seems intimidating to a learner, sometimes it is possible to give them the task in small steps (or chunks). 
Examples include: 
· covering up the parts of the task that do not need to be focused on yet 
· learning stations where learners do one small part of the bigger task at each learning station 
· checkpoints where the teacher asks learners to check-in after each chunk of learning is complete. 
This is perhaps best achieved in phonics instruction, where teachers place their finger over the second half of a word. This means the learner has only half of the word to sound out at a time. 
Similarly, creating a list of steps in a task can help a learner to think through the process required to get from point A to point B. The task then becomes less intimidating and the learner knows the next step they need to take to get closer to their goal. 



Scaffolding topic examples 
	Read aloud simple sentences 


	Verbally count to 10 


	Work cooperatively and take turns with others 


	Recognise the number ‘3’


	Spell words by identifying sounds in them and representing the sounds with a letter






Scaffolding techniques task
	Topic area 
	


	Describe the key features of scaffolding.
	







	Scaffolding technique 1 
	






	Justify how this technique would scaffold and support a child’s understanding of the topic. 

	




	Scaffolding technique 2 

	






	Justify how this technique would scaffold and support a child’s understanding of the topic. 

	

	Scaffolding technique 3 

	






	Justify how this technique would scaffold and support a child’s understanding of the topic. 

	





The following materials relate to lesson 9: Constructivism: Compare and contrast approaches



Starter: Compare and contrast worksheet
Read the brief outline of each approach in the boxes below, then compare and contrast to determine their similarities and differences.Differences
Similarities


Constructivism
Constructivism is a learning theory where individuals build their own understanding through experiences and reflection. It emphasizes active learning and problem-solving, with key figures like Jean Piaget and Lev Vygotsky.
Humanism
Humanism is a psychological perspective that emphasises personal growth, self-actualisation and the uniqueness of each individual. It focuses on understanding people through their subjective experiences and highlights the importance of free will and personal responsibility. Key figures include Carl Rogers and Abraham Maslow.
Behaviourism
Behaviourism is a theory that focuses on observable behaviours, stating that all behaviours are learnt through environmental interactions. It includes Pavlov’s classical conditioning (learning by association) and Skinner’s operant conditioning (learning through reinforcement and punishment).


An analysis of a brief case study
Background
This 4-year-old child attends an early years setting and enjoys building with blocks and playing with toy cars. Generally cooperative, the child occasionally finds it challenging to wait for their turn during group activities.
Observations
The child:
· spends a lot of time building intricate structures with blocks
· interacts well with peers, often engaging in collaborative play
· can count to 20, recognise numbers and understand basic addition
· occasionally needs reminders to wait for heir turn during group activities.
Analysis
Component 1: Building and construction play
Observation: The child spends a lot of time building intricate structures with blocks.
Connection: This indicates strong spatial awareness and problem-solving skills. Engaging in construction play supports the development of fine motor skills and cognitive abilities related to planning and organisation.
Component 2: Social interaction
Observation: The child interacts well with peers, often engaging in collaborative play.
Connection: This suggests good social skills and a preference for teamwork. Collaborative play is important for developing communication and cooperation skills.
Component 3: Cognitive skills
Observation: The child can count to 20, recognise numbers and understand basic addition.
Connection: These abilities reflect developing early numeracy skills, which are foundational for future academic success. Understanding basic addition demonstrates emerging mathematical reasoning.
Component 4: Patience and turn-taking
Observation: The child occasionally needs reminders to wait for their turn during group activities.
Connection: While generally cooperative, the child may benefit from support in developing patience and understanding the importance of turn-taking, which is crucial for social development and group harmony.
Conclusion
This case study highlights the child’s strong spatial and cognitive skills, positive social development and a need for support with patience and turn-taking. This comprehensive view enables educators to tailor their approach to nurture the child’s strengths and address areas for growth.


Case study: 41 month old
This lively and inquisitive 41-month-old child brings a burst of energy to the setting. With bright eyes and a mop of curly hair, they are often seen darting around the playground, exploring every nook and cranny. A favourite activity is playing with toy cars, which are lined up meticulously to create elaborate traffic scenes.
The child shows a keen interest in how things work, frequently asking questions like, “Why does this move?” or “How does this work?” Their curiosity is boundless and they enjoy taking things apart and putting them back together.
They also enjoy constructing stable structures with blocks, often experimenting with different configurations until finding one that works. Persistence is a notable trait, as they rarely give up on a task, even after several attempts.
Socially, the child enjoys interacting with peers and often initiates games, quickly including others. Their communication skills are good for their age, with the use of complete sentences and a wide vocabulary. They enjoy storytelling, often recounting adventures or imagining new ones with friends. Their expressive language skills are a strength, used effectively to negotiate roles in play and resolve conflicts.
The child demonstrates empathy, often offering comfort when someone is upset and stepping in to mediate disputes.
However, there are moments of frustration when things do not go as planned. This is especially noticeable when the child is deeply engrossed in a project and encounters a challenge. Their frustration is expressed through stomping their feet or raising their voice.


Lesson plan: Exploring how things work 
Objective: To foster curiosity about how things work, enhance problem-solving skills and support social and emotional development.
Duration: 1 hour
Materials needed:
· toy cars
· building blocks
· simple mechanical toys (e.g. wind-up toys)
· tools for disassembling and reassembling (e.g. screwdrivers, pliers)
· chart paper and markers
· emotion cards.
Activities:
1. Introduction (5 minutes)
Circle time: Gather the children together and introduce the theme of the day: exploring how things work.
Discussion: Ask open-ended questions such as:
· What do you think makes a car move?
· How do you think we can build a strong tower?
2. Hands-on exploration (20 minutes)
Toy car investigation:
· Provide various toy cars and encourage exploration of how they move. 
· Discuss the different parts and their functions.
Building challenge:
· Offer building blocks and challenge the children to construct stable structures. Encourage experimentation with different configurations.
Assessment: Observe and monitor engagement and interactions during activities.
3. Mechanical toy disassembly (15 minutes)
Disassembly activity:
· Allow children to take apart simple mechanical toys under supervision. Discuss the internal mechanisms and how they work.
Reassembly task:
· Guide the children in putting the toys back together, reinforcing problem-solving and perseverance.
· Assessment: Observe and monitor engagement and interactions during activities.
4. Story sharing and role-play (10 minutes)
Story sharing:
· Encourage children to share a story about their real or an imagined adventure. Use chart paper to illustrate the story.
Role-play:
Facilitate a role-playing game where children negotiate roles and resolve conflicts, using expressive language skills.
Assessment: Observe and monitor engagement and interactions during activities.
5. Emotional support (5 minutes)
Emotion cards:
· Introduce emotion cards to help children express their feelings when encountering frustration. Discuss strategies for managing impatience, such as taking deep breaths or asking for help.
6. Conclusion/plenary (5 minutes)
Reflection: Gather the children together and ask them to share what they learnt and enjoyed about the activities.
Praise and encouragement: Highlight perseverance and curiosity, encouraging continued exploration and learning.
Feedback: Provide positive reinforcement and constructive feedback to support development.


The following materials relate to lesson 10: Consolidation and justification


Case study (4-year-old child)
Background
This 4-year-old child attends an early years setting and comes from a loving family that values education and cultural traditions. The family is actively involved in the child’s learning and development, often sharing stories and teachings from their faith.
Observations
The child demonstrates strong fine-motor skills, enjoying activities such as drawing, building with blocks and completing puzzles. They can hold a pencil correctly and draw shapes with precision, showing a keen interest in creating detailed pictures.
Socially, the child interacts well with peers, often initiating play and sharing toys. They show empathy by comforting others and can express their own feelings clearly. Their cultural background enriches interactions, as they frequently share stories and traditions, fostering inclusivity and respect among classmates.
The child can count to 20, recognise numbers and understand basic concepts of addition and subtraction. They enjoy listening to stories, including those from their cultural heritage, and can recall details, often connecting them to personal experiences to enhance understanding and retention.
They speak in complete sentences and use a wide vocabulary. The child follows complex instructions and enjoys engaging in conversations with both adults and peers. Bilingual abilities in English and Arabic contribute to strong communication skills and cultural awareness.
At times, the child struggles with transitions between activities, becoming anxious or upset when moving from one task to another. They may also find it challenging to balance enthusiasm for sharing cultural stories with listening to others.


Extension: Case study (complex needs)
Background
This 5-year-old child attends a reception class and comes from a supportive family that values education and inclusivity. The family is actively involved in the child’s learning and development, engaging in various activities and therapies to support individual needs.
Observations
The child has been diagnosed with Autism Spectrum Condition (ASC) and has complex needs requiring additional support. Despite these challenges, several strengths are evident.
They enjoy fine-motor activities such as threading beads, playing with clay and using scissors. The child holds a pencil with a modified grip and is learning to draw basic shapes. Tactile activities support the development of dexterity and hand–eye coordination.
Social interactions can be challenging, with the child demonstrating a preference for solitary play. Initiating play and responding to social cues may be difficult for them, although progress is seen in parallel play and occasional cooperative play with adult encouragement.
The child’s communication is primarily through short phrases and gestures, supported by a Picture Exchange Communication System (PECS). Their vocabulary is gradually expanding and they can follow simple instructions. Their language development is being supported through consistent practice at home and in the setting.
The child has a strong memory, recalling details from stories and routines. Repetitive stories and songs are particularly engaging and comforting to them. The child can recognise numbers and letters and is beginning to grasp basic counting and matching concepts.
Repetitive behaviours such as hand-flapping and rocking may occur, especially during moments of anxiety or overstimulation. Transitions between activities can be difficult, sometimes leading to distress or withdrawal. Visual schedules and consistent routines help manage these transitions more effectively.
The family celebrates their cultural heritage through stories, music and traditions. While the child may not always actively participate, these experiences provide a familiar and emotionally supportive environment.


Lesson plan template
	Background

	Name of child:
	
	Age of child:
	

	Setting:
	

	Links to the curriculum:
	

	Plan to support the child

	Activity:
	

	What are the aims of this activity?
	

	Implementation of the activity: 

Include resources needed and the method.
	

	Key vocabulary and questions:
	

	Adapted teaching to meet individual needs:
	

	Links to pedagogy and theory/ approaches:
	

	Assessment opportunities:
both formative and summative
	

	Reflection and feedback opportunities:
	





Self-evaluation checklist 
Lesson objectives:
· Are your objectives clear and specific?
· Do your objectives align with the curriculum standards?
· Are your objectives achievable during the lesson time?
Lesson content:
· Is the content accurate and relevant to your objectives?
· Is the content appropriate for the child’s age and skill level?
· Are there any gaps or unnecessary information in the content?
Instructional strategies:
· Are the teaching methods varied and engaging?
· Do the strategies cater to different learning styles?
· Are there opportunities for the child to participate and interact?
Materials and resources:
· Are all necessary materials and resources listed?
· Are the materials appropriate and accessible?
· Are there any additional resources that could enhance the lesson?
Assessment:
· Are the assessment methods aligned with your lesson objectives?
· Do the assessments measure the child’s understanding effectively?
· Are there both formative (ongoing) and summative (end-of-lesson) assessments included?
Timing and pacing:
· Is the lesson plan timed appropriately?
· Are transitions between activities smooth and efficient?
· Is there enough time allocated for each part of the lesson?
Adapted teaching:
· Are there strategies in place to support diverse children?
· Are there extensions or modifications for children who need them?
· Is there a plan for children who may need additional help?


Reflection:
· Have you included time for the child to reflect and feed back?
· Is there a plan for your own reflection on the lesson’s effectiveness?
· Are there notes on what could be improved for future lessons?
Overall evaluation:
· Does the lesson plan meet the overall goals and objectives?
· Are you confident in delivering this lesson?
· Were you able to analyse the information given in the case study to plan effectively to meet the child’s needs?
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Lesson 1: Behaviourism
Approach and theorists


Lesson 2: Behaviourism
Connecting the approach in context


Lesson 3: Behaviourism
Applying the approach to a context 


Lesson 4: Humanism
Approach and theorists


Lesson 5: Humanism
Connecting the approach in context


Lesson 6: Humanism
Compare and contrast approaches 


Lesson 7: Constructivism
Approach and theorists


Lesson 8: Constructivism
Applying the approach to a context 


Lesson 9: Constructivism
Compare and contrast approaches 


Lesson 10: Consolidation and justification


image1.png
EDUCATION & TRAINING
FOUNDATION




image2.png
Compare and contrast

Observational Child-centred

Behaviourism Humanism




image3.jpeg
and Stroud Collage.




image4.emf

